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Impact on Student Learning 

  On Wednesday, November 2
nd

, 2011, I taught a Day of the Dead lesson at Columbia City 

High School under the supervision of my cooperating teacher. I taught four different periods: 

period one, three, four, and five. Each period except for period four was completely comprised of 

Caucasian students; period four had one Latino student and one African American student. 

Period one was comprised of eighteen students for the pre-test and thirteen students for the post-

test. Period three consisted of twenty-seven students for the pre-test and twenty-two students for 

the post-test. When I taught period four, for which my cooperating teacher completed my 

evaluation, there were twenty five students present for the pre-test and only nine students present 

for the post-test. For period five, there were nineteen students in attendance for the pre-test and 

twenty five students in attendance for the post-test.  

As stated in my evaluation from my cooperating teacher, I improved my lesson from 

period to period. Before first period‟s lesson, I was rather nervous. My cooperating teacher 

mentioned that I did not seem nervous, but I did speak too quickly and was not as thorough as I 

know I should have been. I also did not ask as many interactive questions as I should have. 

Because we have plan for second period, we discussed my lesson. Mrs. Beyhan mentioned that 

my lesson was very well thought out and presented the information appropriately, but I presented 

it too quickly. Because of this, students did not fully understand the material. For the following 

periods, she had me slow my pace and ask students more questions instead of simply telling 

them about the holiday. I know that this is a standard teaching practice in today‟s schools, but I 

was admittedly nervous and did not engage the first period students as much as I knew I should 

have. For the other periods, I also had students tell me what they already knew as an introduction 
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instead of jumping right into content. For the other periods, students were more engaged and 

seemed to really enjoy the lesson. By the end of the school day, I could tell how much I had 

adapted my lesson from first period to fifth period. I was much more confident at the end of the 

day and I felt as though the students really responded to what I was trying to present to them. In 

fact, in fourth period, students even offered other information about the holiday that they knew 

that I did not share with them! I was very pleased with my ability to take constructive criticism 

from first period and adapt my lesson to benefit students, as well as myself. Because the students 

were more engaged, I was also more excited about the topic. 

When I was considering how to put together the actual lesson plan, I took ideas from 

different sources to incorporate research-based teaching strategies. The middle of my lesson 

included repetition of vocabulary, a graphic organizer, and guided notes. My vocabulary 

technique was to pronounce the word for the students so that they knew how to properly say it 

and have them repeat it. I then explained the word by offering a relevant example to the student‟s 

life, a practice well explained in chapter three of D. Fisher and N. Frey‟s book, Improving 

Adolescent Literacy: Content Area Strategies at Work (2012). D. Fisher and N. Frey (2012) 

explain that “an important element in mastering new vocabulary words is repetition and rehearsal 

with purpose” (p. 53). In order to show that students must be able to relate to the content, D. 

Fisher and N. Frey (2012) also state that repetition must be “embedded in a meaningful context 

that supports vocabulary acquisition” (p. 53). After discussing the vocabulary, students were 

given a graphic organizer to compare and contrast the concepts of the target culture holiday and 

our own well-known Halloween. Along with the repetition of vocabulary, D. Fisher and N. Frey 

(2012) also discuss the importance of graphic organizers in chapter six by stating that they can 

“alert students to important ideas” (p. 104) and that they are “an intermediate step to 
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transforming information orally or in written form” (p. 105). Ideally, these graphic organizers 

should lead to a discussion (Fisher & Frey, 2012, p. 105). My intent in using a graphic organizer 

in my lesson was to “help students understand the relationship between ideas” (Fisher & Frey, 

2012, p. 119). After students had recognized this relationship, I enhanced their learning by 

discussing the topic more in depth while providing students with guided notes, a term explained 

in M. A. Mastropieri and T. E. Scrugg‟s (2010) textbook, The Inclusive Classroom: Strategies 

for Effective Differentiated Instruction. In chapter eleven of this text, M. A. Mastropieri and T. 

E. Scruggs (2010) mention that guided notes, like the ones I incorporated into my lesson, 

“contain more spaces for students to fill in important details during the lecture” (p. 263). These 

authors also mention that guided notes help to “ensure that students are obtaining critical 

information from lectures,” especially for topics “that contain a great deal of new vocabulary and 

concepts” (Mastropieri & Scruggs, 2010, p. 263). 

While teaching the lesson, I experienced different surprises in different classes. The 

surprise I encountered in my first period class was that the students were not as excited about the 

topic as I had envisioned. I later realized that my presentation of the topic was not the most 

beneficial for students, nor did it really follow the great Bloom‟s questions I included into my 

original lesson plan. I became nervous and did not give myself enough time to explain the topic 

before expecting answers to questions. In third period, I was surprised as to how differently the 

students responded to my slower, yet more exciting teaching manner. Students were asking more 

advanced questions than I was anticipating answering, some of which my cooperating teacher 

was even unsure of. I believe that fourth and fifth period followed this same pattern. Simply by 

changing my way of explaining the material, students were more excited about the topic, which 
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was my biggest surprise of this lesson overall. Because I was able to adapt to the benefit of my 

students after receiving the feedback and criticism, I handled the situation very well. 

When I began the lesson, I asked if students remembered anything about the holiday from 

previous Spanish classes or experience. Instead of stating the specific objectives for the class, I 

stated the overall goal for the lesson, which was to learn more about the Day of the Dead and be 

able to compare the holiday to Halloween. However, I did not tell the students what types of 

activities the lesson would include. In my opinion, telling the students exactly how many 

activities were going to be incorporated into the lesson would have overwhelmed them, as I did a 

lot of activities in one class period.  

Even though I simply gave students a goal for the lesson versus specific objectives, I was 

still able to scaffold instruction, especially as the day went on. I added new guiding questions 

and helpful hints and stronger explanations each class period. If I were able to re-teach first 

period, I would have taught it similarly to fifth period. From what I have seen, this is a practice 

amongst most teachers. Knowing exactly what students will struggle with is extremely hard to 

judge, so teachers counteract confusion by adapting as they go. By fifth period I was scaffolding 

instruction by asking the students a guiding question and having them provide answers instead of 

me simply boring them with knowledge. For example, I had a calaca, or skull that was decorated 

appropriately for the celebration. In first period I explained to the students what it was for and 

how the family of the deceased would decorate the skull to the deceased person‟s likeness with 

fun colors. Instead of only explaining the skull for the other periods, I had the students pretend 

that they knew the person that the skull was decorated for and had them tell me about the person. 

Students mentioned that because the skull was primarily blue, that person‟s favorite color was 
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most likely blue, a very intelligent guess. With the exception of first period, I relied on 

scaffolding instruction instead of leading instruction. 

 After discussing my first period lesson with my cooperating teacher, I realized that I had 

to fix how I encouraged student engagement. I asked first period questions, but Mrs. Beyhan 

mentioned that I did not give students ample time to consider the question before providing the 

answer. Because she made me aware of this problem, I was able to change how I prompted 

student engagement in the other classes. I asked more questions and gave students a longer time 

to consider and answer. I also changed my pacing which allowed students to keep up with the 

lesson in order to even have an answer. However, my biggest struggle with student engagement 

switched when I started asking students what they already knew before simply explaining a 

concept. Often times, students were able to explain to fellow classmates the very concept I was 

going to explain. After adjusting from first period to third period, I had more student 

engagement, but it was mainly the same students. To counteract this, I began calling on students 

to offer and answer instead of relying the same students to provide an answer. In fourth period, I 

began by asking specific students instead of transitioning from volunteers to students I choose. 

Because of this, almost all students were able to offer a response to at least one question during 

the period. By fifth period I was asking for more examples or asking in a way that required 

students to talk to their classmates before providing an answer, involving all students. When I 

would call on students, I would make sure that I picked varying students instead of the same 

ones. When I would call on students that were seated around those that always volunteered an 

answer, those students also knew the answers. However, when I would call on a student that was 

not one that normally offers answers, he or she did not have as strong of an answer as other 

students. I noticed this to be a pattern in each class. This could be because the student that always 



volunteers answers usually shares what he or she knows with those around him or her, whereas a 

student seated away from a student that participates fully may feel disconnected from what is 

happening in the classroom. I tried my best to call on different groups from different areas of the 

classroom. 

 Because my lesson involved many different activities, I was able to stimulate critical 

thinking skills through the progression of my activities and through guiding questions outlined in 

the step-by-step portion of my lesson plan. By having the students compare one of their own 

holidays, Halloween, to a similar holiday in the target culture, I was able to facilitate critical 

thinking. Students had to compare customs, food, clothing, and events that are part of both 

holidays, then compare them in a follow-up discussion. Also, students were provided with 

guided notes that were essentially a way for me to read to the students about the holiday and 

enhance their understanding of the topic. This activity was also an anticipatory activity that led to 

a discussion about how the holiday originated. Students were able to access higher levels of 

Bloom‟s in each of these activities, as discussing why the culture does what they do based on 

what we learned about the holiday is not a concept examined in the lower levels of Bloom‟s.  

 Because I followed my step-by-step and told students the goal of the lesson, I was able to 

meet my learning objectives. Students were asked to do a pre-test, repeat a vocabulary word after 

the teacher for correct pronunciation, complete the holiday comparison worksheet using 

knowledge from the antecedent YouTube videos and discussions, complete the guided notes 

worksheet, and achieve a four out of five on the post-test.  For the pre-test, students were asked 

to list five things that they knew about the holiday previous to discussing the topic. Because I 

was teaching Spanish III students, most of the students in the last three classes remembered at 

least five correct aspects of the holiday, as shown in my data table below. However, period one 
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did not truly meet this objective, as the class average can be estimated to about a three point five 

out of five. The next objective was for students to be able to correctly pronounce the vocabulary 

words. As written this objective is met because I did not move on with a word until the majority 

of the class pronounced the word correctly. The true intent behind this objective was to use 

critical thinking skills in the discussions for each vocabulary word. After finishing the 

pronunciation of the vocabulary word, I would ask students to use critical thinking skills to see if 

they could come up with a use for or similar meaning for the word/item we were discussing. 

After having a concept of the vocabulary, students were to use this knowledge and new 

knowledge from the short YouTube videos to complete the holiday comparison chart. Because 

students were able to offer three concepts for each category, they successfully met this objective. 

This is especially true after our class discussion about the chart when I accessed students‟ critical 

thinking skills again by asking them to explain the differences between the holidays and provide 

possible reasoning for the practices the target culture follows. After the holiday comparison, 

students were asked to complete the guided notes as I read an informational passage about the 

holiday. Because all students followed along and completed the worksheet as I read, they met 

this objective. Immediately following the guided notes activity, students were given the post-test. 

My goal was for students to score at least a four in order to show mastery of the concept. 

Because each class‟ average score was above a four, students met this objective as well. 

My evidence of student learning is displayed in my graph that compares the average pre-

test scores for each class with the average post-test scores for each class. Overall, each class 

improved from their pre-test scores to their post-test scores. Period one had the biggest increase 

in score averages. Because the pre-test was given before introducing the topic, I cannot think of a 

major reason for this occurrence. In each of the other classes, I admittedly did a better job of 
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introducing the topic, but that was not until after the issue of the pre-test. With this exception 

very apparent, it is still evident that each class increased from one pre-test to the post-test. If I 

look at specific, individual scores for period one, I had five out of thirteen students receive all 

five points for the pre-test and fifteen out of eighteen students receive all five points for the post-

test. For period three, nineteen students out of twenty two received all five points on the pre-test 

and twenty four out of twenty seven students receive all five points on the post-test. For period 

four, seven out of nine students got all five points for the pre-test and twenty four out of twenty 

five got all five points for the post-test. For my last period, nineteen out of twenty five students 

got all five points for the pre-test and eighteen out of nineteen students got all five points for the 

post-test.  

 I will be sure to use this data from my pre-test and post-test analysis to drive future 

instruction. I will take into account the many variables that can occur between classes, based on 

class size, attendance, participation, attentiveness, engagement, and willingness to complete the 

given tasks properly. Because I concentrated on the class averages, I also need to keep in mind 

that even in the post-tests with all four classes combined, I still had eight students out of eighty 

nine that took the post-test that did not receive the full five points. What could I have done 

differently to engage these students so that they could have achieved better scores on the post-

test? I need to keep this question in mind in order to self-reflect and see how I could have varied 

instruction better. In retrospect, I could have asked different types of questions (not just critical 

thinking based) or had more students involved in their learning. I used visuals through the 

YouTubes videos, offered group and individual work, and scaffolded student learning. I also 

used different students to answer different questions instead of relying on students that seem to 

always be the same volunteers. I certainly learned a lot about teaching through this lesson, 
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especially since I had the chance to reflect and discuss my lesson with my cooperating teacher 

during our plan period and between classes. The most important concept that I will take from 

these test results, is that overall, I did help students learn because scores improved from pre-tests 

to post-tests. I will continue to reflect after each class period and see how I can improve 

throughout the day from class to class. Driving future instruction is not always completely based 

on test scores. It can be based on whether or not students were able to help me improve as a 

teacher and that I learned how to help them want to be more engaged in the lesson. I learned 

more about how to drive future instruction based on these concepts than I did from the specific 

test scores. If I look at the scores, I am able to say that a goal for my future instruction is to 

always see an increase in scores from a previous test to a newer test. By setting up a table like 

the one below, I was able to really see how my teaching improved students‟ scores. Students can 

learn from me and I will continue to base future instruction on their performance. Consequently I 

will learn from my students as well. I will make a great teacher because I can adapt what I am 

doing to meet students‟ needs. 
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LESSON PLAN by: Stephanie Hofer 

 

Lesson: Student Teaching Placement Lesson: Dia de los muertos 

 

Length: 70 minutes (one class period) 

 

Age or Grade Intended:  Spanish III students 

 

Academic Standard(s): 

MH 11.4.2 Describe products, perspectives, and symbols of the target cultures. 

MH 11.4.3 Describe factors that influence practices, products, and perspectives.  

MH 11.4.4 Recognize the interrelations among the practices, products, and 

perspectives of the cultures studied. 

MH 11.4.5 Discuss significant events unique to the target cultures. 

MH 11.4.6 Describe contributions from other cultures. 

MH 11.4.7 Investigate elements that shape cultural identity in the target cultures. 

MH 11.6.2 Use digital media and culturally authentic resources to study target 

cultures. 

 

Performance Objectives:  
1. Given the vocabulary sheet (attached), students will repeat the vocabulary word after the 

teacher for participation. 

2. Given the Día de los muertos and Halloween worksheet (attached), students will rely upon 

previous knowledge and what they learned from the YouTube videos to complete the 

worksheet in small groups, listing at least three concepts in each box. 

3. Given the Day of the Dead art: José Guadalupe Posada: Father of La Catrina worksheet 

(attached), students will fill in the blank spaces for completion while the teacher reads the 

passage. 

4. Given the five question true or false post-test quiz, students will answer the questions to the 

best of their ability, ideally scoring a 4/5 or higher to prove mastery of the holiday lesson. 

 

Assessment: Día de los muertos (Day of the Dead) is a very important, well-known cultural 

holiday in Mexico. Before giving this lesson, it is hard to say which students have personally 

celebrated it, which students have studied it previously, and which students have never ever heard 

of the holiday. I am running this lesson on the assumption that all students have only an extremely 

basic knowledge of the holiday. To begin, I will administer the pre-test, which requires students so 

simply write down five things that they already know about Day of the Dead. This will be turned 

in for completion. Next, I will play both YouTube videos (total of about six minutes) for 

enrichment/to gain knowledge of cultural holiday. The first video serves to explain the celebration 

and provide background information. The second video is to explain what is needed to celebrate 

and how to celebrate holiday. While the videos are playing, students are expected to be attentive as 

a participation exercise. Students will be warned that this information they are learning will be 
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pertinent to know later in the lesson. Then, I will move on to the Vocabulary sheet (attached) and 

will read the vocabulary words and answer questions that students may have about a given word. 

Students will repeat the vocabulary word back to the teacher as a participation exercise also. As a 

follow-up to the videos, students will be given the worksheet on Día de los muertos and 

Halloween. Students will complete this worksheet in small groups by offering three answers for 

each box (with the exception of the „dates‟ column) and this will be turned in for completion of the 

aforementioned task. To further enhance understanding, I will then pass out the worksheet called 

Day of the Dead art: José Guadalupe Posada: Father of La Catrina (attached). I will refer to the 

teacher version and read the passage, while students will follow along and fill in the blanks on the 

student version. (This will be turned in for completion). For something fun and educational, 

students will color the skull on the Día de los muertos coloring page (example attached), according 

to culturally appropriate colors and patterns as a completion grade. Finally, students will complete 

the post-test (attached). This five question true or false quiz will serve as a formative assessment to 

demonstrate whether students learned more after the lesson than they knew beforehand. This will 

be graded for accuracy, ideally scoring a 4/5 or higher. 

 

Advanced Preparation by Teacher:  

1. Make copies of the Vocabulary Sheet for Día de los muertos (attached) 

2. Make copies of the Día de los muertos and Halloween comparison sheet (attached) 

3. Create the teacher version for the history worksheet: Day of the Dead art: José Guadalupe 

Posada: Father of La Catrina (attached) 

4. Make copies of the student version history worksheet: Day of the Dead art: José 

Guadalupe Posada: Father of La Catrina (attached) 

5. Make copies of the skull coloring page for Día de los muertos. (an example is attached, but 

the actual worksheet is located in a book which is in possession of my cooperating teacher 

– the front cover is the attached file) 

6. Create the five question true/false post-test and answer key (both attached) 

7.  Make copies of the five question true/false post-test (each page contains two quizzes, so 

only copy half as many) 

 

Procedure: 

Introduction/Motivation: ¡Hola, clase! Bienvenidos al Día de los Muertos! Today we are 

going to have some fun learning about and exploring the Day of the Dead, a very important 

cultural holiday in Mexico celebrated yesterday and today. I have some great activities 

planned for you. Has anyone studied Día de los muertos before? 

Step-by-Step Plan: 
1. Pre-test: Have students write down five things that they already know about Day of 

the Dead. This will be turned in for completion. (Gardner: Intrapersonal) (Bloom‟s: 

what do you already know about Día de los muertos? – Knowledge) 

2. Play both YouTube videos (total of about six minutes) for enrichment/to gain 

knowledge of cultural holiday: 

a) To explain the celebration and provide background information: 

http://www.youtube.com/watch?v=sUUAgEWeYeI&feature=results_main&

playnext=1&list=PLC428ED974A44A549 

b) To explain what is needed to celebrate and how to celebrate holiday: 

http://www.youtube.com/watch?v=mKjPHV3HEjY&feature=fvsr 

http://www.youtube.com/watch?v=sUUAgEWeYeI&feature=results_main&playnext=1&list=PLC428ED974A44A549
http://www.youtube.com/watch?v=sUUAgEWeYeI&feature=results_main&playnext=1&list=PLC428ED974A44A549
http://www.youtube.com/watch?v=mKjPHV3HEjY&feature=fvsr


(Gardner: Visual/Spatial, Musical/Rhythmical, Verbal/Linguistic) (Bloom‟s: 

How would you compare this holiday with ones you celebrate personally? – 

Comprehension) (Bloom‟s: Apply what you learned about Día de los muertos to 

develop a definition for the holiday. – Application) 

3. Pass out Vocabulary sheet (attached). Teacher will read the vocabulary words and 

answer questions that students may have about a given word. Students will repeat 

the vocabulary word back to the teacher. (Gardner: Visual/Spatial, 

Verbal/Linguistic) (Bloom‟s: Which words do you not understand? – Knowledge) 

4. Pass out worksheet on Día de los muertos and Halloween. Students will complete 

this worksheet in small groups by offering three answers for each box. This will be 

turned in for completion of the aforementioned task. (Gardner: Interpersonal, 

Visual/Spatial, Verbal/Linguistic, Logical/Mathematical) (Bloom‟s: Make a 

distinction between Halloween and the Day of the Dead. – Analysis) 

5. Pass out worksheet called Day of the Dead art: José Guadalupe Posada: Father of 

La Catrina (attached). The teacher will refer to the teacher version and read the 

passage. As the teacher is reading, students will follow along and fill in the blanks 

on the student version. This will be turned in for completion. (Gardner: 

Intrapersonal, Visual/Spatial, Verbal/Linguistic, Logical/Mathematical) (Bloom‟s: 

Based on what you know, how would you explain the symbolization of La Catrina 

in the Mexican culture? – Evaluation) 

6. Pass out the Día de los muertos coloring page (example attached). Students will 

color the skull according to culturally appropriate colors and patterns. This is a 

completion grade. (Gardner: Visual/Spatial) (Bloom‟s: What colors were used in 

the sugar skull decorations we saw in the videos? – Knowledge) 

7. Have students complete the post-test (attached). This five question true or false quiz 

will serve as a formative assessment to demonstrate whether students learned more 

after the lesson than they knew beforehand. This will be graded for accuracy, 

ideally scoring a 4/5 or higher. (Gardner: Interpersonal, Visual/Spatial) (Bloom‟s: 

What have you learned from today‟s lesson that you did not previously know? – 

Comprehension) 

Closure: What is something that you learned about the Day of the Dead that you did not 

know before coming to class today? I hope everyone had a great time learning about this 

holiday through my activities. I hope that you can share what you learned today with others 

today, as people are over Mexico are currently celebrating what we just talked about. 

¡Hasta viernes chicos! 

 

Adaptations/Enrichment: 
 Student with ADHD: Students with ADHD could benefit if a teacher implements 

behavioral interventions, implements cognitive-behavioral interventions, and monitors the use of 

medications. A Behavioral Intervention for this lesson is having orderly events with antecedent 

and consequent events. Basically, the student needs structure and help transitioning between 

individual activities, while at the same time, involving some physical activity. In my lesson plan, I 

have planned in transitions between individual seatwork and group work to provide the ADHD 

student with physical movement, as well as a logical progression of activities that flow from one to 

the other. Also helpful for the ADHD student, is implementing cognitive-behavioral interventions. 

For my lesson plan, this could be included by having the student keep a personal log/journal about 
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how many times he or she leaves his or her seat and for what reason; this gets the student thinking 

(cognitive) about their behavior (behavioral) and whether or not it is necessary. Most ADHD 

students are in need of activity, so recording this activity may reduce its frequency. Furthermore, a 

teacher that has a student with ADHD should be aware of what medicines the student is using. If a 

student has changed medications, the teacher should record any unusual actions. For example, 

because I have included physical activity and time for a short break between the varied activities, 

the student should be fairly well stimulated. If a student typically does a certain action, and upon 

switching medications has stopped or increased a given action, the teacher should document the 

change. This is so that the student may change medications to ideally offer the student with the 

best learning environment possible. Without the proper tools, an ADHD student cannot learn; 

teachers need to know that for most students with ADHD, their medication is one of their tools! 

Specifically for my lesson, the student with ADHD will be given signals to begin and end each 

activity, be given verbal and written instructions on how to complete the given activity (giving this 

student the Teacher Version of the Read-Aloud Day of the Dead art: José Guadalupe Posada: 

Father of La Catrina and the Student Fill-in-the-Blank version should help the student understand 

and follow along), use peers as extra help during group activities and discussions, use breaks 

appropriately (monitor behavior during transitions), work on note-taking skills, and write questions 

down before asking (writing phrases that he or she heard during the Read-Aloud activity). A 

student with ADHD in my classroom that is present for this lesson will surely be able to succeed, 

given the aforementioned tools and opportunities. Most adaptations for this student can also help 

the class as a whole, so some of which have been included into the lesson plan for all students to 

benefit from. 

 

Self-Reflection:  

 Was the lesson successful? 

 Were students engaged in each of the lesson‟s activities? 

 Did this activity make sense to the students? 

 Did the students understand my directions for each activity? 

 Was this type of assessment appropriate? 

 Which activity needs the most adjustment for next time? What would I change? 

Lesson Specific: 

 Did students bring in previous knowledge of the holiday? 

 Were students able to gain knowledge from my lesson? 

 Was the lesson level appropriate? (Was the lesson too challenging for students?) 

 Were students able to complete each task? 

 Did I have an appropriate amount of tasks? Was there time left in the period or did I plan 

too much? 

 Were students able to connect to the lesson and participate willingly during all activities? 

 Was this an appropriate balance of „fun and educational‟ versus simply educational 

activities? 

 Did students meet the goal of at least 4/5 on my post-test or did my lesson not provide 

enough meaningful information? 

 Was this an appropriate way to present this holiday? 

 

Comment [h22]: I appreciate that you add this 

part. It is important to focus on the specific lesson at 

hand. 



 



 



Teacher‟s Notes: 

Day of the Dead art 

José Guadalupe Posada: Father of La Catrina 

by Theresa Cano 

azcentral.com 

Since his death nearly a century ago, José Guadalupe Posada's work 

has steadily gained popularity with art lovers and Día de los Muertos celebrators alike. He is 

especially known for his calaveras images of whimsical skeletons. 

Posada, born in 1852 in the Mexican state of Aquascalientes, began his career as a teacher of 

lithography. In 1887, he moved to Mexico City where he worked as an illustrator for hire. 

His work reflected the times in which he lived. While a vast majority of the poverty-stricken 

population was illiterate, Posada's illustrations made the stories, news articles, broadsides, 

advertisements and the many other items his work accompanied easy to grasp. 

Truly defining the phrase "a picture speaks a thousand words," he captured the essence of an 

emotion, putting it in a form that made it come to life for thousands of people. 

Posada created hundreds of images to accompany the lyrics of corridos (Mexican ballads). The 

corridos were mostly topical, relaying the death of a bullfighter, the beginnings and ending of the 

Mexican revolution, and while the lyrics filled in the stories, it was the music and artist's images 

that rounded out the feeling behind the songs. 

Eventually settling down as the chief illustrator for Antonio Vanegas Arroyo in Mexico City, 

Posada created nearly 20,000 images during his career. 

During Posada's time working for the publisher, dictator Porfirio Díaz's rule over Mexico City 

was not one that was celebrated by its citizens. Posada's illustrations clearly showed the general 

feeling of disdain for the corrupt government, helping to mold negative public opinion of Díaz 

and the company he kept. 

Posada was regarded as the voice of the common man and helped to solidify art as a means to 

communicate the public's unhappiness and skepticism of the government. He used the practice of 

caricaturizing figures as skeletons to serve as a sort of satirical obituary. While he lampooned 

people of all classes, it was his rendering of the aristocrats, whom Díaz held in such high regard, 

that remains the most popular of Posada's vast catalog work. 



"La Catrina," is one such image. While the illustration of the high society woman is one of 

Posada's most highly regarded pieces, it's also arguably the most recognizable image of the Día 

de los Muertos celebration. 

In fact, many of Posada's calaveras can be seen at Día de los Muertos festivals today. The 

Caretas (masks) worn at the end of the celebrations to scare the dead away from their altars are 

often times either reproductions of or influenced by Posada's illustrations. 

The style and sentiment in Posada's work fueled an artistic movement in the years following his 

death in 1913. Muralists Diego Rivera and José Clemente Orozco, who became heavyweights in 

the Mexican art community, both named Posada as a major influence on their work. 

While he was alive, Posada received what amounted to just a few cents for each of his drawings. 

He lived a humble life and upon his death, was buried in a common grave, though there was 

nothing ordinary about him. 

 

Read more: http://www.azcentral.com/ent/dead/articles/dead-history3.html#ixzz1borTVPfc 

 
 

 

  

http://www.azcentral.com/ent/dead/articles/dead-history3.html#ixzz1borTVPfc


Nombre:______________________________ Período:__________ 
 
Day of the Dead art: Worksheet 
José Guadalupe Posada: Father of La Catrina 
by Theresa Cano 
azcentral.com 

Since his death nearly a century ago, José Guadalupe Posada's work 

has steadily gained popularity with art lovers and _____________________ celebrators alike. He 

is especially known for his ________________ images of whimsical skeletons. 

Posada, born in _________ in the Mexican state of Aquascalientes, began his career as a teacher 

of lithography. In 1887, he moved to ______________ where he worked as an illustrator for hire. 

His ________ reflected the times in which he lived. While a vast majority of the poverty-stricken 

population was ____________, Posada's illustrations made the stories, news articles, broadsides, 

advertisements and the many other items his work accompanied easy to grasp. 

Truly defining the phrase "____________________________________," he captured the 

essence of an emotion, putting it in a form that made it come to life for thousands of people. 

Posada created hundreds of images to accompany the lyrics of corridos (_____________ 

_________________). The corridos were mostly topical, relaying the death of a _____________, 

the beginnings and ending of the Mexican revolution, and while the _____________ filled in the 

stories, it was the music and artist's images that rounded out the feeling behind the songs. 

Eventually settling down as the chief illustrator for Antonio Vanegas Arroyo in Mexico City, 

Posada created nearly ________________ images during his career. 

During Posada's time working for the publisher, dictator Porfirio Díaz's rule over 

______________________ was not one that was celebrated by its citizens. Posada's illustrations 

clearly showed the general feeling of disdain for the corrupt government, helping to mold 

negative public opinion of Díaz and the company he kept. 

Posada was regarded as the ______________________________and helped to solidify art as a 

means to communicate the public's unhappiness and skepticism of the government. He used the 

practice of caricaturizing figures as __________________ to serve as a sort of satirical obituary. 

While he lampooned people of all classes, it was his rendering of the aristocrats, whom Díaz held 

in such high regard, that remains the most popular of Posada's vast catalog work. 

"La Catrina," is one such image. While the illustration of the high society ____________ is one 

of Posada's most highly regarded pieces, it's also arguably the most recognizable image of the 

Día de los Muertos celebration. 



In fact, many of Posada's _________________ can be seen at Día de los Muertos festivals today. 

The Caretas (____________) worn at the end of the celebrations to scare the dead away from 

their altars are often times either reproductions of or influenced by Posada's illustrations. 

The style and sentiment in Posada's work fueled an artistic movement in the years following his 

death in ______. Muralists Diego Rivera and José Clemente Orozco, who became heavyweights 

in the _______________ art community, both named Posada as a major influence on their work. 

While he was alive, Posada received what amounted to just a few _________ for each of his 

drawings. He lived a humble life and upon his death, was buried in a common grave, though 

there was nothing _________________ about him. 

 

Read more: http://www.azcentral.com/ent/dead/articles/dead-history3.html#ixzz1borTVPfc 

http://www.azcentral.com/ent/dead/articles/dead-history3.html#ixzz1borTVPfc


Example of Coloring Page for Día de los muertos

 
 

 

 

Post-Test: 



Nombre:_____________________________________ 

Periodo:_____________ 

 

Por favor, indica si la frase es cierto o falso. 

1. CIERTO     FALSO     Es decir que el primer día del día de los muertos es 

cuando vengan los angelitos. 

2. CIERTO     FALSO     Es decir que el primer día de día de los muertos es 

cuando vengan los adultos. 

3. CIERTO     FALSO     Se hacen ofrendas para invitar a los muertos a entrar 

la casa o el espacio. 

4. CIERTO     FALSO     José Guadalupe Posada era un hombre muy 

importante en el mundo del arte, especialmente para el símbolo de La 

Catrina. 

5. CIERTO     FALSO     Es decir que el día de los muertos es como 

Halloween y la Navidad. 

 

 

Post-Test Answer Key: 

Nombre:_____________________________________ 

Periodo:_____________ 

 

Por favor, indica si la frase es cierto o falso. 

1. CIERTO     FALSO     Es decir que el primer día del día de los muertos es 

cuando vengan los angelitos. 

2. CIERTO     FALSO     Es decir que el primer día de día de los muertos es 

cuando vengan los adultos. 

3. CIERTO     FALSO     Se hacen ofrendas para invitar a los muertos a entrar 

la casa o el espacio. 

4. CIERTO     FALSO     José Guadalupe Posada era un hombre muy 

importante en el mundo del arte, especialmente para el símbolo de La 

Catrina. 

5. CIERTO     FALSO     Es decir que el día de los muertos es como 

Halloween y la Navidad. 



 



 


