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Lesson Plan # 7:  Peer Editing

Standards:

10.3.3 Evaluate interactions between characters in a literary text and explain the way those interactions affect the plot.

10.4.10 Review, evaluate, revise, edit, and proofread writing using an edit checklist.

10.4.11 Apply criteria developed by self and others to evaluate the mechanics and 


content of writing.  
10.4.12 Provide constructive criticism to other writers with suggestions for improving organization, tone, style, clarity, and focus; edit and revise in response to peer reviews of own work.

Objectives:

1. Students will edit autobiographies in groups of two following an edit checklist that must be turned in with the student’s paper.

2. Students will complete an editing checklist while peer editing that must be turned with their autobiography to receive a participation grade.

Advanced Preparation by Teacher:

· Peer editing groups need to be pre-made based upon ability levels.

· Need the writing prompt written on the board before class starts, and a half sheet of paper with the journal entry needs to be printed off on desk corner for those who do not see well to pick up as they come to class.

· Peer editing guides need to be printed off for students before they arrive for class.

Procedure:
Introduction/Motivation:


Students will begin class by responding to a journal entry on the board:  What is the one thing you want people to say/remember about you later in life?  How do you go about letting people see this side of you? (Gardner’s Verbal-Linguistic & Intrapersonal, Bloom’s Knowledge)  Students who have sight problems will find a copy of this journal entry printed off on the corner of the desk for them to pick up as they walk into class.  As students are responding to the journal entry the teacher will be coming around and picking up the letter assignments from the previous day.  


When the students are done writing the teacher will initiate a class discussion based upon the journal entry (Gardner’s Verbal-Linguistic & Interpersonal, Bloom’s Comprehension).  Students will be allowed to share their answers and respond in general terms to what they think most people would come up with.  When the discussion is done ask students to get out their autobiographies.

Procedure:


When students have gotten out their autobiographies ask them how the journal entry relates to what one might put in an autobiography (Bloom’s Application).  Explain that they will be doing peer editing on their autobiographies today in class (Gardner’s Interpersonal, Bloom’s Analysis & Synthesis).  Remind students that the autobiographies tell an important part in their partner’s life and no one should have anything bad to say about them.  Explain that they will be filling out an editing checklist as they correct each others papers.  Pass out the editing checklists to students.

Students will be split up into prior-made pairs; have them move to a location in the room that they feel is the most comfortable to work (Gardner’s Interpersonal & Intrapersonal).  As students work remind them to read through the autobiography once before they begin making any corrections.  Each student should be reading an autobiography and working to edit it before any group discussion takes place.  As the reading and editing process (Gardner’s Verbal-Linguistic, Bloom’s Analysis, Synthesis, & Evaluation) is taking place circulate around the room helping students with any questions they may have.  Encourage students to make positive comments as well as corrections on the page as they come across something written exceptionally well or a shared meaningful experience.
As the editing process nears completion tell the students that when they finish they should make sure they have their own autobiographies and return to their desks. They should start looking through Typhoid Fever to see if they have any more questions on the story (Gardner’s Verbal-Linguistic, Bloom’s Analysis).  They should also take notes on how the story is an autobiography in their notebooks (Gardner’s Verbal-Linguistic, Bloom’s Synthesis).  

Answer any questions as a class that students may have over Typhoid Fever.  Allow the class to lead a discussion on any main points that they feel should be looked over at the time.  Discuss as a class the main ways in which the story is an autobiography (Gardner’s Interpersonal, Bloom’s Evaluation).  Students should look back over their autobiography notes given previously if they have any questions on what an autobiography is.  

Closure:

Use the story discussion to remind students what major aspects their autobiography papers should cover.  Tell students that they will have two more days to complete the editing process on their own.  Remind students not to lose their peer editing checklist because it will need to be turned in with their paper to receive participation credit for that days class (Bloom’s Evaluation).  Review how the journal entry at the beginning of the day related to Typhoid Fever and their autobiographies.  Tell students to have a good day and keep working hard on their autobiographies.

Adaptations/Enrichments:


This lesson is adapted for sensory impaired students in many ways.  One major way is that the journal entry is written on the chalkboard and papers are set on the side of the desk to aid those students who do not read well.  The journal entry will also be read aloud at the beginning of class so students who do not read well can listen to the topic and begin writing.  Those with sight disabilities will also be sitting in the first two rows, along with those who have hearing difficulties.  During the peer editing process these students will be paired with another that knows about, and works well with, their specific disability.  

The peer editing process is a great writing strategy to include in lessons. It teaches both teamwork and leadership skills.  It allows students to see how the grammar rules they have learned in school are put to use in their proper form.  Peer editing gives students feedback on what they have written without as much negative feedback as what they feel they receive from their teachers.  It also allows for students to learn the editing process and what does and does not work in standard written English.

Self-Reflection:

Peer Editing Checklist
Name____________________________ Date _____________ Class _____

Directions:  Read the paper through once before beginning this checklist.  As you read the paper a second time, mark any incorrect grammar, usage, or sentence structure problems that you notice.  You may also correct word choice and order that you believe will make the paper flow better.  Be sure to not change the meaning of the story with your corrections unless the changes are okayed by the author.  On this page mark completion of each point and any corrections that need to be made on the paper.

Form:
Thesis:

· Is there a stated thesis?  What is it?

Introduction Paragraph:

· Do they have one?
· Is there an obvious hook?  What is it?
· States the main idea of the paper.  What is it?
· Names the general setting and time frame of the story being told.
Body Paragraphs:
· All paragraphs have topic sentences.  What are they?

· Paragraphs are well organized and have a clear order.  How are they organized?

· Meets minimum requirement of 3 body paragraphs.

· Each paragraph supports its topic sentence with specific examples.  List specific examples.

Conclusion Paragraph:

· Restates the main ideas introduced in the paper.

· Restates the thesis.

· Does not introduce any new material.

Grammar:

· They have a title.  What is it?
· Uses correct punctuation.

· Follows correct tense throughout.

· Uses active rather than passive voice.

· Correct margins and font.

· Correct heading.

· Includes page numbers.
