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Becoming Myself Unit

Lesson Plan #6:  Response Letters

Standards:

10.3.3 Evaluate interactions between characters in a literary text and explain the way those interactions affect the plot.

10.3.4 Analyze characters’ traits by what the characters say about themselves in narration, dialogue, and soliloquy (when they speak out loud to themselves).

10.3.12 Analyze the way in which a work of literature is related to the themes and issues 
of its historical period.

10.5.8
Writing for different purposes and audiences, adjusting tone, style, and voice as 

appropriate.

Objectives:

1. Students will write a letter to a character in the story that expresses a question using proper letter writing form.

2. Students will analyze the historical context of the story in a class discussion that is measured with a participation rubric.

Advanced Preparation by Teacher:

· Must have a journal prompt ready and on the board when class arrives.

· Need a recording of the story to play in class.

· Need discussion questions on historical context of story.

· Need a class participation rubric guide ready.

· Students need to bring their textbooks to class.

Procedure:

Introduction/Motivation:


The class will begin with students answering the journal prompt on the board.  They will think about the quote, “Do not fear death, but rather the unlived life.  You don’t have to live forever.  You just have to live,” from Tuck Everlasting.  They will respond with answers that take into account both the unit name, Becoming Myself, and their personal opinions (Gardner’s Verbal-Linguistic & Intrapersonal, Bloom’s Knowledge & Comprehension).  What do they think life is?  What do they hope to learn from life?  What is the one thing that they hope they do before they die?  While they are answering this prompt the teacher will be picking up their Malcolm X assignments from the previous few days.
Step-by-Step Plan:


After the journaling is done there will be a class discussion on the prompt (Gardner’s Interpersonal, Bloom’s Application); students may share answers.  It will then be explained that they are to begin Typhoid Fever from Angela’s Ashes by Frank McCourt.  Students need to get out their books so that they may begin previewing the story on page 367 of the textbook.  


The students and teacher will then preview the story together:  pointing out pictures, vocabulary words, and italicized words (Gardner’s Verbal-Linguistic, Interpersonal, & Spatial).  The teacher will give a brief history of the story and then will play a recording of the story for students to listen to while following along in the book (Gardner’s Verbal-Linguistic, Blooms’ Comprehension).  As important points come up in the book the teacher needs to be sure to stop the tape and have students make note of the points; these stops will be marked in the teacher’s edition of the book.  The teacher also needs to answer any questions students have at that time before continuing on with the reading.  


When the story is finished have students look back to the writing prompt on the board and answer it again in reference to the story.  Allow only 4-5 minutes for this activity (Gardner’s Verbal-Linguistic & Intrapersonal).  When students are done writing, use this as a discussion starter for the story.  Ask students what they thought of the story, if events that occur in the story are still happening in the world today, and how they would have felt if they were in the author’s shoes at the end of the story (Gardner’s Intrapersonal & Interpersonal, Bloom’s Application).  

Once the teacher is sure that the students understand the story, begin asking them about the historical context in which it was written; make sure that students take notes on the many different historical context clues present in the story (Gardner’s Verbal-Linguistic & Interpersonal, Bloom’s Application & Analysis).  There are several references to the time period throughout the story.  Answer any questions students might have about the time period, being sure to draw as much information from the class as possible.  Much of the information they are sure to already know from a past history classes and just need to think back.  

As the discussion is winding down tell students that they will be writing a letter (Gardner’s Verbal-Linguistic & Intrapersonal, Bloom’s Analysis & Synthesis).  The letter will be written to one of the characters in the story, it is their choice.  They will be asking them questions they may have, and telling them about how times have changed.  Students need to be sure to use direct text references and think about the historical context as they write the letters.  Review the parts of a letter briefly as a class through brainstorming.  The letters should be 2-3 paragraphs long and well thought out, written in proper letter form.  The letters will be turned in during class tomorrow (Bloom’s Application).

Closure:


As class is getting ready to end bring the students attention back to the journaling prompt.  Remind students of how important living life to the fullest is and how it relates back to the text; be happy they have the chances they do.  Ask if there are any more questions over the story before they leave.  If not remind students to have their completed letters ready to turn in during class the next day.

Adaptations/Enrichments:

This lesson uses the journaling activity to help those with emotional disorders to express their views on life.  They are writing to think about the positives in life.  The prompt focuses on life instead of death, the present and not the future, and a set period of time instead of forever.  The class discussion also gives students a way to express themselves out loud.  The letter writing activity allows them to question things they do not understand and connect with the characters on a more personal level.


In general, this lesson has many adaptations for students.  Previewing the story helps students to gain an interest in the story about to be read and helps them to gain insight to what they are about to be hearing.  The story is played on a recording so students with reading difficulties may hear the story and follow along as it plays.  The class discussion aids in student understanding of the historical context and working on social skills.  The journaling process aids in the critical thinking processes also.  

Self-Reflection:
Typhoid Fever from Angela’s Ashes

By:  Frank McCourt

Historical Context Notes

· Is a memoir from McCourt growing up in Limerick, Ireland

· 1930’s-1940’s

· Lived in a slum where typhoid and diphtheria common

· Typhoid

· Fever

· Caused by contaminated food or water

· Causes body to waste away

· Infections that spread easily

· McCourt got fever when 10 and was sent to fever hospital

· Diphtheria

· Spread by contact with others

· Starts as sore throat and can suffocate someone in end

· Infection that spreads easily

· Fever hospital

· Places where quarantined typhoid and diphtheria patients

· Usually run by Catholic Church

· Nuns

· Blood transfusion

· McCourt was given blood transfusion from soldiers stationed in Limerick garrison

· World War II

· In Europe

· 1939-1945

· England suffered severe food shortages because of so much bombing

· King Henry VIII

· 1491-1547

· Had 6 wives…what famous for

· Started the English divide from the Roman Catholic church so he could divorce his wife

· Catherine of Aragon

· 1485-1536

· Could not give him a son

· Wife managed to save herself from beheading

· “The Highwayman” poem

· By Alfred Noyes

· 1880-1958

· Based upon a true story of highwayman who falls in love with an innkeepers daughter 

· Highwaymen were known to rob stagecoaches

· Seen as popular romantic figures in 18th century

· Nuns have such a problem with the story because woman commits suicide

· Suicide seen as mortal sin in eyes of Catholic church

· Great Famine

· Ireland

· 1845-1847

· Blight

· Plant disease

· Causes all of potato crops to fail

· Approximately one million people starved to death

Discussion Questions

· What is diphtheria?

· What is typhoid fever?

· Why does Sister Rita have such a problem with Frank and Patricia talking so long as they do not enter each other’s rooms?

· Why do you think Frank’s father references St. Jude?  What is the significance in this reference?
· Why does Frank feel so strongly about the two Shakespearean lines in the history of England book Patricia lent him?  What do they mean?

· Why does Frank start out disliking the poem Patricia reads him so much?  Why does he end up liking it?

· What is the significance of Sister Kerry taking Frank upstairs and putting him in a ward by himself?  

· Why does Frank see people when he’s in the ward?

Participation Rubric

	Student Name
	Times Participated
	Original Thought / Idea
	Critical Analysis
	Looks Involved in Class

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


· Students can earn no more than 5 points a day.
· Students do not have to speak in front of the class in order to participate.

